
Cillian.Brennan@mic.ul.ie

Kelchtermans, G. and Ballet, K. (2002a) 'Micropolitical literacy:
reconstructing a neglected dimension in teacher development', International
Journal of Educational Research, 37(8), 755-767, available:
http://dx.doi.org/https://doi.org/10.1016/S0883-0355(03)00069-7.
Kelchtermans, G. and Ballet, K. (2002b) 'The micropolitics of teacher
induction. A narrative-biographical study on teacher socialisation', Teaching
and Teacher Education, 18(1), 105-120, available:
http://dx.doi.org/https://doi.org/10.1016/S0742-051X(01)00053-1.
Ni Chroinin, D. and Murtagh, E. (2009) 'Primary Teachers with expertise in
PE: A win-win for all?', Intouch, 106, 49-51.
Norris, L.A., Didymus, F.F. and Kaiseler, M. (2020) 'Understanding social
networks and social support resources with sports coaches', Psychology of
Sport and Exercise, 48, 101665, available:
http://dx.doi.org/https://doi.org/10.1016/j.psychsport.2020.101665.
Richards, K.A.R., Templin, T.J. and Gaudreault, K.L. (2013) 'Understanding
the Realities of School Life: Recommendations for the Preparation of
Physical Education Teachers', Quest, 65(4), 442-457, available:
http://dx.doi.org/10.1080/00336297.2013.804850.

CONCLUSION REFERENCES

Ratings varied greatly among participants and were context
dependent, as can be see from figure 1 and figure 2. Interview
findings indicated that teachers are happy to share their PE
knowledge and expertise if approached, although many factors
have limited these occurrences. 

Self-interests also influenced the behaviour of
teachers, conscious of potential job
prospects. Teachers are eager to contribute
to the school community in any way, as is
evident from this teacher's comment;

‘Being a newly qualified teacher, I think you
nearly jump at any opportunity to help out and

be shown to be involved in the school’

Interviewee aided sociograms were used to encourage participants
to reflect on their experiences. Participants were invited to rate
factors that influenced their view of high quality PE on a scale from
0-10, awarding higher ratings to influences of greater strength. This
visual representation of participants’ thoughts, enabled them to
direct the interview content, recalling the encounters that shaped
these views (Norris et al. 2020). Teachers also rated the factors that
they felt influenced the teaching of high-quality PE within their
respective schools. Thematic analysis of the interview data is
currently taking place. Initial findings are presented below.

FIGURE 2. INFLUENCES ON TEACHING OF HIGH-
QUALITY PE IN SCHOOL

A wise head on young shoulders? Early career 
subject experts’ integration into the school community
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FINDINGS 

METHODS

INTRODUCTION
Since its introduction in 2012, the PE specialism has enabled
approximately 60 students each year to engage with an additional 90-
100 hours of PE modules during their four-year Bachelor of Education
degree in Ireland. These generalist primary teachers with additional
expertise in PE have the potential to contribute to the teaching of high-
quality PE in schools, assisting school staff through class swapping,
advice, and support, enabling them to overcome any challenges they
faced (Ni Chroinin and Murtagh 2009). 

This study draws on Kelchtermans & Ballet’s (2002) ‘micropolitical literacy’
as a theoretical lens to explore teachers’ experiences in primary schools as
graduates of the PE specialism. Micropolitical literacy involves the ability to
‘acknowledge, interpret and understand’ situations; and effectively apply
strategies to ‘establish, safeguard or restore desirable working conditions”
(Kelchtermans and Ballet 2002a, p.765). This is important among this cohort
of teachers to ensure they can navigate their working environment, and
overcome the threat of occupational socialisation (Richards et al. 2013).

Semi-structured interviews investigated the experiences of 11 B. Ed graduates with a
specialism in PE. Participants were invited to reflect on their experiences since graduation
through a form of 'autobiographical self-thematisation' (Kelchtermans and Ballet 2002b). The
question content was guided by Kelchtermans and Ballets’ (2002a; 2002b) analysis of the
micropolitics of teacher induction, in the context survey findings from PE specialism gradutes
in the preceding phase of my research.  These questions were divided into five areas; the
school context; leadership in the school; views on PE; PE in the school network; and
supporting their leadership of high quality PE.

 'You would feel a bit brazen
nearly to come out and make a

point of 'I want to be the PE
leader', when your place isn't even

secured in a school'

FIGURE 1. INFLUENCES ON VIEWS OF HIGH QUALITY
PE

PE specialism graduates are willing to support other school staff, if approached, and if presented with the opportunity. 
Many teachers want to establish themselves within the school before initiating these encounters and sharing their
expertise. 
It is important that schools are aware of teachers' additional expertise, to facilitate opportunities for knowledge sharing.

‘there's a real willingness
to help each other in the

school, teachers are
happy to take on advice

and things like that'

While many teachers have implemented their skills by assisting
with active school initiatives or school sports teams, very few
have supported other school staff in their PE teaching. The
social professional interests of teachers play a key role, with
many teachers wary of endangering their relationships with
other school staff. One participant noted ; 

Some schools have successfully facilitated the sharing of
expertise. School culture played a key role in enabling this.
One participant commented on their ‘very sporty’ principal who
made other teachers aware of their expertise, having discussed
it during the interview process. The relationship between staff is
also important, with another teacher commenting; 

This has the potential to create opportunities for knowledge
sharing. However, it depends on whether PE has been
identified as an area for development within the school.
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