
Emotions
• Stress
• Frustration
• Increased moodiness

Beliefs about Consequences
• Fall behind
• Decline in grades
• Missing schoolwork 

Environmental Context and 
Resources
• Accommodations were not 

always provided when 
recommended

Knowledge
• Limited education on how 

concussions may affect school 
functioning 
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BACKGROUND
vEach year in Alberta, Canada, 11% of high school

students will sustain a concussion.1
vSigns and symptoms resulting from a concussion

may affect school functioning and performance.2,3
vEducation, rest, and academic accommodations

(e.g., extra time, breaks, private room) may
support high school students to return to school
following a concussion.4,5

vThere is limited understanding of the barriers and
facilitators students experience when returning to
school following a concussion.

vThe purpose of this study was to describe the
barriers and facilitators to returning to school
following a concussion for high school
students.

Results from the current study will inform the
development, implementation, and evaluation of a
stakeholder co-designed Return-to-School Strategy.

A pragmatic paradigm and methodology guided this
study.6 Participants were high school students who
played one of ten high-risk concussion sports from
Alberta, Canada and were enrolled in the pan-
Canadian Surveillance in High Schools to Reduce
Concussions study. Students were conveniently
sampled to participate in a semi-structured interview
if they had sustained a concussion and had returned
to school at least part-time.

v Access to a physician’s note helped to facilitate
conversations with teachers, and provided
evidence as to the need for academic
accommodations.

v Students believed that they would advocate for
themselves to access accommodations at school,
and they could monitor their activity levels.

v Social support helped the students to cope with
their emotions and to reduce fears of falling
behind in school or a drop in grades.

v Students reported receiving minimal education on
the return-to-school process following their
concussion; if education was provided, it was via
a note for their accommodations, or more
focused on return to physical activity.

Participants
• Sustained a concussion
• Returned to school part-time
• Elected to participate

Semi-Structured Interview
• n=6 (5F, 1M; ages 15-18)
• 35 minutes (range 29-46 minutes)
• In-person, phone, or video

Interviews Transcribed Verbatim

Thematic Analysis
1.Interviews were inductively coded using 

thematic analysis7
2.Themes were deductively mapped to the 

Theoretical Domains Framework8

Student 
interviews

Teacher 
interviews

Co-design Return-to-School 
Strategy

Implementation and 
evaluation of Return-to-

School Strategy

Teacher 
survey

FACILITATORS

BARRIERS

Environmental Context and 
Resources
• Physician's note as evidence
• Academic accommodations 

provided by teachers

Beliefs about Capabilities
• Self-advocate for academic 

accommodations

Social Influences
• Supportive family
• Understanding teachers

Behavioural Regulation
• Self-monitor activity levels to 

reduce symptom exacerbation

My major concern was just like 
falling behind and like not having 

the time to catch up on all the work 
that I've missed…I did the worst that 
I've ever done on any test ever – P3 

I didn't get any pamphlet or anything 
from the clinic. They just 
mentioned…‘Don't do any physical 
activity until you’re not symptomatic 
anymore’ – P3 

Having accommodations in place to 
make me more feel at ease, like, 

‘okay I can do this’ – P1

Holding myself accountable being 
like, ‘you need to take this 

break…stop trying to do it all – P6

I definitely felt very comfortable 
going to them [teachers] and saying 

I need some extra time – P4

My mom was really supportive, and 
she helped me through all my 

school… the teachers … provide all 
the help that they can – P5 

I talked to the administration… they 
said that I’d be in my own little room 

where the lights were turned 
off…that wasn’t feasible– P2

I was way more irritable in the 
beginning…some people would talk 
to me and I was like like, ‘Can you 

just leave?’ – P6  


